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Mission Statement 

‘The Lord God requires of us that we should help others whenever we can,  

always make the right choices and be the best that we can be in everything that we do’. 
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1. AIMS 

This policy aims to: 

• Provide clear guidelines on our approach to formative and summative assessment 

• Establish a consistent and coherent approach to recording summative assessment outcomes and 
reporting to parents 

• Clearly set out how and when assessment practice will be monitored and evaluated 

2. LEGISLATION AND GUIDANCE 

Since the removal of National Curriculum levels in 2014, schools have been free to develop their own 
approaches to assessment. 

This policy refers to the recommendations in the Final Report of the Commission on Assessment without 
Levels. 

It also refers to statutory reporting requirements set out in the Education (Pupil Information) (England) 
Regulations 2005: schedule 1. 

This policy complies with our funding agreement and articles of association. 

3. PRINCIPLES OF ASSESSMENT 

At St Cuthbert’s we see assessment as a central part of our curriculum, teaching & learning and raising 
standards of student attainment.  Assessment should seek to promote high expectations by recognising 
achievement and progress through the use of appropriate strategies. 

The principle of assessment is to identify what a pupil has learned and achieved in each subject, so that the 
results of such assessment can be used to maximise learning (attainment). 

Assessment is a continuous and ongoing process, involving classroom work and homework allowing 
progress to be measured and the planned curriculum evaluated. Within this context a variety of assessment 
techniques will be used.  

Assessment data (student achievement) needs to be recorded systematically with consistency, such that 
appropriate information can be provided for every student to the student, parent, teacher, department or 
appropriate stakeholder.  

4. ASSESSMENT DATA 

All assessment data should inform teachers about their students’ progress and use this data to feed the 
teaching and learning cycle. 

Formative assessment data should be collated by the class teacher within their planner and used to inform 
the next lessons, interventions, revision classes, home learning etc. 

Summative assessment data is collated using SIMS.  This data is tracked and monitored by department and 
cohort by HODS and SLT. 

 

Key Stage 3   

At St Cuthbert’s students are taught the Key Stage 3 National Curriculum throughout years 7, 8 and 9.  We 
have created our own yearly curriculum within this and have identified Key Standards that should be 
achieved by students.  This builds upon their Key Stage 1 and 2 curriculum’s and prepares them for Key 
Stage 4 (GCSE’s). 

Each subject has an identified set of standards for Years 7, 8 and 9.  These standards are a combination of 
skills and knowledge that students must learn, understand, demonstrate and apply.  Students will be 
continuously assessed to these ‘standards’.   

A pupil will be assessed as ‘working towards’ (WT), ‘working at’ (WA) or ‘working at greater depth’ (WGD) for 
each standard.  The standards data will be recorded in SIMS as they are assessed.  Departments will set 
their own approach and calendar of these standards as appropriate to their curriculum.  Details can be found 
on the school website within the subject information.   

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/483058/Commission_on_Assessment_Without_Levels_-_report.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/483058/Commission_on_Assessment_Without_Levels_-_report.pdf
http://www.legislation.gov.uk/uksi/2005/1437/schedule/1/made
http://www.legislation.gov.uk/uksi/2005/1437/schedule/1/made
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If a student is working significantly below the Year 7 standards within a subject then additional assessment 
information is required. Teachers must also assess and identify where the student is actually working at 
within the Key Stage 1 and 2 National Curriculum framework.  Recording in SIMS, we will be using α, β and 
δ to identify this.  α – alpha will indicate that a student is working at upper KS2 standards (Y5/6) within a 
subject, β – Beta will indicate that a student is working at lower KS2 standards (Y3/4) within a subject and δ 
– Delta will indicate that a student is working at KS1 standards within a subject area. 

Students should know what standards they are studying for and at what level they have achieved any 
previous standards.  This will be communicated to them via the class teacher.  Parents will be informed of 
the ‘Standards achievement’ through the twice yearly reports. 

Students will also sit two summative assessments each year that assess their skills and knowledge over 
time.  This will reported in the form of a Percentage (%) mark, this mark will collated in SIMS, shared with the 
pupil via the class teacher (with feedback regarding progression) and shared with parents via the school 
report.  

 

Key Stage 4 

Summative Assessments at KS4 are assessed at reported upon using the GCSE Grades 1-9.  Grade 1 

(lowest) to 9 (highest) are the GCSE grades that have been in use since 2017.  A grade U will be issued if a 

student doesn’t meet the Grade 1 criteria. 

Within each numerical grade, a +, =, - will also be assigned.  A student achieving a + has mastered the skills 

and understanding at that grade and is moving to the next grade.  A student with an = is consistently working 

at this grade but not ready to move up yet.  A student with a – is above the grade below but only entry level 

at the grade awarded and has much to do still before moving on.   

There are two summative assessments each year and the grades awarded to students will be collected in 

SIMS.  This will be shared with the student via the class teacher with feedback regarding assessment 

performance and targets for further progression, this data will be shared with parents via the school reports.  

Each department has established its own grade criteria for each grade using the exam board’s criteria and 

recent GCSE examination papers.  All KS4 students will understand these subjects’ grades and how to use 

them both in class and at home to support their learning journey and preparations for their GCSE 

examinations.  These are available within the subject pages on the school website. 

The grade awarded in the first summative assessment will assess the curriculum that has been taught from 
the September the course started.  This will represent a percentage of the full specification, the grade 
awarded to the student at this assessment point will reflect their ability, knowledge and understanding of 
what has been studied so far.  This is an indicator of the GCSE grade that the student could achieve if they 
continue to work as they are currently.  This may demonstrate that a greater effort is required in class with 
initial curriculum learning, greater effort in revision for the retention of knowledge or greater effort with 
examination and assessment preparations.  The further into the GCSE course a student is, the more of the 
specification has been studied and the more ‘reliable’ the grade will be as an indicator of final GCSE 
performance.      

 

Targets at KS4/GCSE 

All students will be set a GCSE target which is based on their KS2 performance, FFT5 data and CAT4 data. 
FFT5 data targets are targets that are generated by Fisher Family Trust, these targets are based on the 
national performance of students with similar starting points within all subjects. The targets are set to put the 
student’s performance within the top 5% of pupils within the national cohort. These targets are aspirational 
targets – a target for each student to work towards and are in line with the schools high expectations of all 
students as articulated in our school mission statement. 

All targets will be shared with the students at the start of the GCSE course and shared with parents via the 
school reports. 

Supporting this target will be an FFT50 MEG (minimum expected grade).  This grade will be a performance 
indicator based on average progress nationally.  If a student is not meeting this standard within assessment 
points then they will be identified as requiring intervention, monitoring, mentoring and support.  
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Targets at KS3 

All students must maintain or improve upon the ‘standard’ they achieved at KS2.  If this is not maintained or 
bettered within the assessment periods the student will be identified as requiring intervention, monitoring, 
mentoring and support. 

  

5. ASSESSMENT APPROACHES 

We use three broad overarching forms of assessment: day-to-day in-school formative assessment, in-school 
summative assessment and nationally standardised summative assessment. 

 

5.1 In-school formative assessment 

At St Cuthbert’s we have developed the terminology Checking for Understanding (CFU) for formative 
assessment. 

Effective in-school Checking for Understanding (CFU)/formative assessment enables: 

• Teachers to identify how pupils are performing on a continuing lesson by lesson basis and to use 
this information to provide appropriate support, intervention or extension, evaluate teaching and plan 
future lessons 

• Pupils to measure their knowledge and understanding against learning objectives, and identify 
areas in which they need to improve 

• Parents to gain a broad picture of where their child’s strengths and weaknesses lie, and what they 
need to do to improve 

The intent of Checking for Understanding (CFU)/ formative assessment is to identify what knowledge has or 
has not been learned and understood and what skills have or have not been developed and to then address 
any gaps in knowledge, understanding and/or skills (next steps and future planning).  
 
The frequency of the informative depends on the technique chosen.  Some techniques will be used every 
lesson and others once within a unit of work.  Appropriate techniques should be applied appropriately to the 
assessment data that is required.   
 
Checking for Understanding (CFU) tasks/Formative Assessments should therefore be set by the class 
teacher.  It should be appropriate to the section of the curriculum that is being assessed and the pupils that 
will be completing the assessment.  
 
Techniques:  
 
Observations   Questioning  Discussion   Assignments 
Journals  Projects  Quizzes   Exit/Admit Slips 
Learning Logs  Graphic Organisers Peer Assessments  Self Assessments 
Written Questions Practice Exercises Multi-Choice Exercises  Extended answers 
Presentations  Diagnostic Tests Visual Representations  Always/Never/Sometimes 
Mini Whiteboards Four Corners  Think, Pair, Share  Kinaesthetic Assessment 
Appointment Clock Simulations/Games Homework   Rubrics 
Checklists  Self Evaluations  Questionnaires   and many more ………. 
 

At KS4 Checking for Understanding (CFU) tasks/formative assessments must not be graded as they reflect 
one piece of work.  They can be marked e.g. 4 out of 5 if appropriate, but it must be clear any numbers 
allocated are not actual grades.  At KS3 they could be marked as having met a KS3 subject standard as this 
can be demonstrated in one piece of work. 

 
The marking of a Checking for Understanding (CFU) task/formative assessment (like its frequency) depends 
on the intent of the technique.  Marking is fundamentally a method of giving feedback to pupils.  Moving 
forward we will therefore use the term feedback and not marking.  At St Cuthbert’s we use three types of 
feedback by the teacher: Verbal, Live and In-Depth Feedback. 
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Verbal Feedback is a communication by the teacher to the student which enables them to move forward with 
their task.  This could be signposted in the task with a (V) to evidence this feedback and remind the teacher 
and pupil of this.  Whilst this is considered good practice, it is not compulsory.      
 
Live Feedback is completed by the teacher in red pen during the lesson.  It provides immediate feedback for 
the student of the task in hand.  This could be some ticks to short questions, be a positive comment 
regarding effort and attitude, it could indicate a reward (P).  It can be targeted at specific students or applied 
to all.  Any ticked work should be checked for accuracy and not just completion – unless it’s this that’s been 
identified.  Live feedback should be evident every lesson in some capacity, it does not need to be evident for 
every student, every lesson 
 

In-Depth Feedback is completed by the teacher in green pen.  In-Depth Feedback identifies what the student 
has learned/demonstrated within the ‘task’.  It should be also checked for SPAG.  This should be subject 
specific and communicate what the student needs to do improve the task/skill being assessed.   The 
frequency of In-Depth Feedback tasks will be set departmentally.  

Effective In-Depth Feedback can include a written comment which explains to students what they need to do 
to improve their work or use Action Targets (ATs).  Action targets should allow teachers to give specific 
feedback for generic mistakes and simply writing ‘AT1’ on a student’s work and highlighting what section of 
their work this AT applies to would suffice. What is most important is that the student takes action as a result 
of this feedback and improves their work.  They must be specific and provide students with an opportunity to 
improve their work once completed and address any misunderstandings.  It must tell them exactly what to do 
in order to achieve this objective. Teachers should then provide time for Action Targets to be completed 
before moving on. Teachers should then check to see if the required improvement has been completed.  
Where this is the case it should be acknowledged.  If it hasn’t been completed or achieved the teacher 
should intervene and address it.  Action Targets should be used when appropriate to the teacher and task – 
they are not compulsory. 

 
Self/Peer assessed marking and feedback can take place within a lesson and can be completed in any 
colour but red or green.   
 
If a student is instructed to amend/rework/re-do/extend an answer this should be completed by the pupil in 
Purple Pen.  This is not a requirement for all In-Depth Feedback as the response may be more evident over 
the next few weeks learning rather than an initial response.  However student responses to teacher feedback 
should be regularly evidenced in exercise books. 

5.2 In-school summative assessment 

Effective in-school summative assessment enables: 

• School leaders to monitor the performance of pupil cohorts, identify where interventions may be 
required, and work with teachers to ensure pupils are supported to achieve sufficient progress and 
attainment 

• Teachers to evaluate learning at the end of a unit or period and the impact of their own teaching 

• Pupils to understand how well they have learned and understood a topic or course of work taught 
over a period of time. It should be used to provide feedback on how they can improve 

• Parents to stay informed about the achievement, progress and wider outcomes of their child across 
a period 

The intent of summative assessment is to identify what a student knows, understands and can do; what has 
been achieved; and the standards of those attainments. 

There will be two departmentally set summative assessments for each year group.  The data from these will 
inform teachers and pupils which objectives within the curriculum have been successful and which require 
further study (be that through further class teaching or intervention).  The data collected from the 
assessments will also be shared formally with parents and tracked departmentally and by cohort.  Teachers 
can also use mini summative assessments to inform their planning. 

In-Depth Feedback should always follow a summative assessment ideally within one week of the 
assessment. 

Summative assessments must be done in exam conditions to indicate exactly what a student is capable of 
doing independently and to evaluate exactly what has and has not been learnt. They should be carried out 
during the calendared assessment week for each year group.  They must assess what has been learned in a 
particular Scheme of Learning and over time. Summative assessments must be based 75% upon the 
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relevant Scheme of Learning which has just been taught and 25% upon learning prior to this which has been 
revised for over the Scheme of Learning.  

Summative assessments must be designed to cater for the full range of students’ abilities. At KS3 the two 
summative assessments will be given a percentage (%) mark and recorded in SIMS.  This will be then 
converted into a WT, WA, WGD it is this that will be reported to parents.  At KS4 students are given a grade 
(1-9).  Students should be gradually exposed to the full range of questions they will experience in a final 
GCSE exam.  This does not mean they must be taught all of the skills required to achieve the higher grades 
but they must be able to access the questions with answers which are appropriate to their ability.  For 
example even if a student cannot actually evaluate something they should be able to describe it which will 
provide some marks. 

To ensure accuracy and consistency of data from summative assessments, all assessments are 
standardised and moderated by departments.  

A calendar of assessment dates can be found in Appendix A. 

 

5.3 Nationally standardised summative assessment 

Nationally standardised summative assessment enables: 

• School leaders to monitor the performance of pupil cohorts, identify where interventions may be 
required, and work with teachers to ensure pupils are supported to achieve sufficient progress and 
attainment 

• Teachers to understand national expectations and assess their own performance in the broader 
national context 

• Pupils and parents to understand how pupils are performing in comparison to pupils nationally 

Nationally standardised summative assessments are sat by students in September of Year 7 and in 
May/June of Year 11.  In Year 7 students will take the CAT4 tests and at the end of Key Stage 4 they take 
the form of GCSEs and vocational qualifications.  

The Cognitive Abilities Test (CAT4) is a diagnostic assessment that is designed to help students and their 
teachers understand how they learn and what their academic potential might be. It assesses how students 
think in areas that are known to make a difference to learning.  Tasks involve thinking about shapes and 
patterns (Non-Verbal Reasoning), words (Verbal Reasoning), numbers (Quantitative Reasoning) and some 
questions are answered by mentally generating and transforming visual images (Spatial Ability). 

The General Certificate of Secondary Education (GCSEs) are the qualifications that are studied for and 
taken at the end of Key Stage 4, usually Year 11.  This is after completing a 2 year course to prepare for this 
qualification.  They are mostly assessed by examinations at the end of the 2 year course.   Details of the 
GCSEs that we offer can be found in the examinations section on the school website, the curriculum policy 
and within subjects on the school website. 

Vocational Qualifications are equivalent to the GCSEs however they usually contain more practically 
assessed tasks and not just formal examinations.  Details of the vocational qualifications we offer can be 
found in the examinations section on the school website, the curriculum policy and within subjects on the 
school website. 

6. REPORTING TO PARENTS: WRITTEN REPORTS 

Reports will be shared with parents twice a year after the assessment periods.  Attitude to learning will be 
reported upon for each subject, in all years.  AT KS3 the subjects standards will be reported upon 
individually using the ‘working towards’, ‘working at’ and ‘working at greater depth’ terms,  these terms will 
also report what was achieved in the summative assessment.  At KS4 the grade (U, 1-9) a student has 
achieved in their summative assessment will be reported upon as well as their target grade.  The reports will 
be a cumulative report across both assessment periods within the year at KS3 and from the start of the 
course in at KS4. 

Each report will also include attendance and punctuality information, the number of positive and negative ‘P’ 
points awarded and a comment made by the form tutor.  Heads of Department, Heads of Year and SLT will 
be involved in the QA of these reports to parents.  

Reports will also be shared with students during form time where they will reflect upon progress made.  
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Following the issuing of reports to parents there will be the opportunity for parents to discuss the progress of 
their son/daughter via an appointment with a member of SLT/Pastoral Team or Support Team.  

Please see a mockup of a blank report of both KS3 & KS4 reports in Appendix B and C. 

7. INCLUSION 

The principles of this assessment policy apply to all pupils, including those with special educational needs or 
disabilities. 

Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’ special 
educational needs and any requirements for support and intervention. 

We use meaningful ways of measuring all aspects of progress, including communication, social skills, 
physical development, resilience and independence. We will have the same high expectations of all pupils. 
However, this should account for the amount of effort the pupil puts in as well as the outcomes achieved. 

For pupils working below the national expected level of attainment, our assessment arrangements will 
consider progress relative to pupil starting points, and take this into account alongside the nature of pupils’ 
learning difficulties.  

8. TRAINING 

Supporting teachers with assessing pupil progress, standardisation and moderation of assessment data and 
using assessment data of classes to plan effectively for pupil progress is planned within the CPD calendar.  
Some of this training is whole school and some is departmental.  Teachers who need further support will be 
offered bespoke and individualised CPD and support.  

HODS, SLT and governors will also receive CPD on tracking cohort data, understanding how to identify 
patterns and trends within cohorts and over time and what actions are required as a result of the data 
collection/assessment periods.  

9. ROLES AND RESPONSIBILITIES 

9.1 Governors 

Governors are responsible for: 

• Being familiar with statutory assessment systems as well as how the school’s own system of non-
statutory assessment captures the attainment and progress of all pupils 

• Holding school leaders to account for improving pupil and staff performance by rigorously analysing 
assessment data 

9.2 Headteacher 

The headteacher is responsible for: 

• Ensuring that the policy is adhered to 

• Monitoring standards in core and foundation subjects 

• Analysing pupil progress and attainment, including individual pupils and specific groups 

• Prioritising key actions to address underachievement 

• Reporting to governors on all key aspects of pupil progress and attainment, including current 
standards and trends over previous years 

9.3 Teachers 

Teachers are responsible for following the assessment procedures outlined in this policy 
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10. MONITORING 

This policy will be reviewed annually by A Hill and Jo Holt [Assistant Head teachers Pupil Outcomes].  At 
every review, the policy will be shared with the governing board. 

All teaching staff are expected to read and follow this policy. The curriculum SLT team are responsible for 
ensuring that the policy is followed. 

A Hill and J Holt will monitor the effectiveness of assessment practices across the school, through:  data 
analysis and student performance, moderation of assessments, lesson observations, book scrutinies, pupil 
voice, pupil progress meetings with pastoral teams, HODs and class teachers as appropriate. 

11. LINKS WITH OTHER POLICIES 

This assessment policy is linked to: 

• Curriculum policy 

• Examination contingency plan  

• Teaching & Learning policy 

12. APPENDICES  

 

Appendix A:  Calendar of assessment dates 

Appendix B:  Mock KS3 Report 

Appendix C:  Mock KS4 Report 
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Appendix A:  Calendar of assessment dates 

 

Assessment Calendar 
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Summative Assessments at KS3 can be staggered throughout January and June.   

They will all be in class assessments (of appropriate lengths). 

The data drop window will be open from January and will close mid-February. 

Reports home to parents will be issued at KS3 in February and July. 
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Y11 
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Y11 

Predicted 

Grades 

Assessments at KS4 will be a set ‘2 week window’ on the calendar.   

Assessments 1, 2, 3 and 5 will be in class assessments (of appropriate lengths) and 
Assessment 4 will be a formal mock fortnight in the sports hall. 

The data drop window will be open from the start of the assessments to 2 weeks after. 

All dates will appear on the school calendar. 

Reports home to parents of Year 10 students will be issued in December and July. 

Reports home to parents of Year 11 students will be issued in November, April and June. 

 

 

 

All collected data will be shared with parents and analysed by class teachers, HODS, HOY and the 
Senior Leadership Team. 

 

 

 

Assessments of the KS3 
standards individually will 
take place through 
formative assessments 
following the 
departmental calendar. 

Assessments of the 
KS3 standards 
individually will take 
place through formative 
assessments following 
the departmental 
calendar. 
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